[image: ] ACTING HEADTEACHER’S REPORT TO GOVERNORS – SUMMER TERM 2020
Named people within the report: 
	Name
	Role / Responsibility 

	Lee Cross
	Acting Headteacher 

	Gemma Francis 
	Assistant Headteacher

	Martin Hawkes 
	Assistant Headteacher 

	Bev Bailey
	Family Support Manager / Designated Safeguarding Lead 

	Lynn Maritza
	School Business Manager 

	Dr Victoria Norman 
	Educational Psychologist

	James Hawkins 
	Family Support Worker, Deputy Designated Safeguarding Lead



Introduction: 
I would like to formally congratulate the staff, who during this time, have maintained vital face to face contact with our pupils and parents / carers since the school closed on Monday 23rd March 2020. I am confident that this approach will support for a more cohesive phased re-opening of the school from Monday 15th June 2020. The effective and robust safe and well document has provided leaders with an accurate account of the level of need for each and every pupil which has therefore provided a prompt and appropriate response. 
There have been many successes during this period and these have been down to the positive relationship between staff, pupils and their parents / carers.   
The Leadership Team also accepts and acknowledges the work of the Local Authority in supporting the short, medium and longer plans of RESET and RECOVERY; this road map places staff and pupil wellbeing at the heart of our recovery at Elmwood community and aligns to our school’s values beautifully. A particular thank you to Maria Kidd (SEND Improvement Lead and Special Schools Continuity Planning) for her support in navigating and sharing the work of our school in keeping children safe and more recently Chris Pollitt (HMI, Strategic lead working with Walsall Council to respond to the impact of the pandemic) for allowing Elmwood a platform for sharing its journey (pre COVID-19) and our direction in the future. 
The school has filled its commissioned places of 74 for September 2020 (this is 10% over our PAN) so we are officially full. This will be the largest the school has ever been, which is testament to our school’s reputation locally, as well as a growing need for SEMH places. We are extremely proud that we can support so many pupils and families – but also acknowledge that there are so many pupils and their families that would also benefit from our provision. It is essential that we balance the increase of numbers against the effectiveness of us providing the best possible experience for the pupils and their families.  
I have looked at sharing many of the positive comments from stakeholders with Governors and I feel this reinforces that staff have gone above and beyond every day during lockdown (as if the school was open as normal. 
GDPR
There has been 1 incident regarding the Acting Headteacher sending out staff’s home addresses via e-mail. This was addressed by contacting the Local Authority DPO who advised that the e-mail be recalled (which was done) and then an apology making reference to the signature stating that “if this message is sent in error then it should be deleted and the sender notified”. Staff responded identify that this had happened. 
Quality of Education at Elmwood School 
The following figures are taken from internal progress data for the Spring Term 2019. Again, it celebrates the hard work of staff and pupils. The following themes can be highlighted: 
· Progress within KS3 English, maths and science are at least within the good judgement meaning that 60%% of pupils are working at least at expected progress from baseline entry into the school. 
· Reading progress has regressed across KS3, this is due to a new assessment methodology being adopted in Reading (since the appointment of the new Curriculum Lead for English, February 2020). This will therefore support a greater structure within reading and developing a whole school approach to reading, building upon the strengths of social reading. 
· Science progress has been significant since adopting the new “Working Scientifically Approach” and was documented well in Alan Price’s NPQML school based task. 

· Progress within KS4 English and maths all fall within the outstanding judgement meaning that 80% of pupils are working at expected progress from EKS3 with at least 25% of that cohort working above expected progress. Science was 1% of this judgement. 
· Significant shift of progress in Year 10 English, really showing evidence of stretch and challenge (for all).  
· Year 11 English (Level 1 and Level 2); Year 11 Science (Level 1) and Year 10 English and Maths units have been achieved and externally verified – this will support them upon their return in September. 

Pupils identified as being disadvantaged are identified and presented within the following 
document [footnoteRef:1] please pay particular attention to the Spring Term 2019-20 Target Group Monitoring Document. The key priorities for improving achievement are as follows:  [1:  http://www.elmwood.walsall.sch.uk/teaching-and-learning/pupil-premium ] 


· A requirement for High Quality Teaching is essential to support reading delivery (aligned to the appointment of the Curriculum Lead for English). 
· Maths small progress gap, which would indicate that 5 pupils have been coasting and not made the expected levels of progress. 

LAC: 
Here is a breakdown of the number of LAC pupils within the school (June 2020):
	Year
	Number of Pupils

	11
	1 (Walsall LA) 

	10
	1 (Walsall LA)

	9
	1 (Walsall LA); 1 (Birmingham LA) & 2 (Staffordshire LA)

	8
	2 (Wolverhampton LA & 2 (Walsall LA) 

	7 
	1 (Walsall LA)


The Pupil Premium Effectiveness document 2019-20 has been reviewed to look at the impact of the spending. [footnoteRef:2] The Pupil Premium allocation may be very different due to the impact of COVID-19 on the pupils returning to school – this funding will help the school’s response to this and is very clear in the barriers and strategy form both these distinct groups. [footnoteRef:3] [2:  https://www.elmwood.walsall.sch.uk/teaching-and-learning/pupil-premium ]  [3:  https://www.elmwood.walsall.sch.uk/teaching-and-learning/pupil-premium On the main page and not a specific document. ] 

The following data is based on Spring Term 2020 
Key: 
	
	Working above expected progress. 

	
	Working at expected progress. 

	
	Working below expected progress. 

	Pupil
	Reading
	Writing
	Maths
	Science 

	9e pupil (Birmingham)
	
	
	
	

	9e pupil (Staffordshire)
	
	
	
	

	9e pupil (Walsall)
	
	
	
	

	9l pupil (Staffordshire)
	
	
	
	

	8a pupil (Wolverhampton)
	
	
	
	

	8b pupil (Walsall)
	
	
	
	

	8a pupil (Walsall)
	
	
	
	

	8b pupil (Wolverhampton)
	
	
	
	

	7a pupil (Walsall)
	
	
	
	

	
	66% working at or above expected progress from baseline entry. 83% of that cohort working above expected progress. 
	89% working at or above expected progress from baseline entry. 75% of that cohort working above expected progress. 
	89% working at or above expected progress from baseline entry. 75% of that cohort working above expected progress. 
	89% working at or above expected progress from baseline entry. 75% of that cohort working above expected progress. 



	Strengths
	Areas for Development

	· Reading, writing and maths progress from baseline are outstanding. 
· 4 out of 9 pupils achieved outstanding progress across reading, writing, maths and science. 
· 1 out of 9 pupils achieved good progress across reading, writing, maths and science.
· Writing is a strength within the English curriculum. 
· Parity between writing, maths and science securing outstanding judgements. 
	· New LAC status for 9e pupil (Walsall) had a bigger impact on progress. 
· New reading assessment has impacted all pupils, but will enable a greater focus on reading across the whole school and utilising diagnostic programs to support more High Quality Teaching.  
· No progress in maths for 8b pupil (Walsall) current provision was vulnerable to breaking down. 
· 9e pupil (Staffordshire) has made 2 APS progress points from the Autumn Term – meaning 1 APS off their Spring Term target. 



	Pupil
	English 
	Maths
	Science 

	Year 11 (Walsall)
	
	
	

	Year 10b (Walsall)
	
	
	

	Judgements: 
	50% working at or above expected progress. 100% of that cohort working above expected progress. 
	100% working at or above expected progress. 50% of that cohort working above expected progress.
	50% working at or above expected progress. 100% of that cohort working above expected progress.



	Strengths
	Areas for Development

	· Maths progress is outstanding. 
· Year 11 pupil’s progress has supported him in preparation for awarding.  
	· Year 10b pupil (Walsall) extraction model away from peers has reduced the risk of significant harm to himself but hasn’t supported academic progress.  



Quality of Teaching in Elmwood School: 
The member of staff that was progressing through formal capabilities has been put on hold until a return to school (post COVID-19). 
During Spring Term 1 SLT completed base observations, this enabled us to look at the educational experience of a child / group across many subject areas – it also was the start of establishing progress around evidence of utilising Emotional Coaching practices as well as retrieval techniques for those with a specific cognition and learning difficulties: 
	Strengths 
	Star Aspect 
	Even Better ifs

	· Care for others evident. 
· Learning aligned to the Schemes of Work. 
· Retrieval techniques evident.
· Interaction is positive between staff and pupils. 
	· Communication devices used well. 
· Relationships. 
· Celebrate achievements.
· Behaviour management (Emotion Coaching principles). 
	· Collaborative working (pupils). 
· APS tracker sheets accurate and clear. 
· Use of the knowledge wheel to greater support planning and questioning. 
· Purposeful activities / engagement during social time. 



[image: ]During Spring Term 2 we commenced the task of looking at “Deep Dives” as professional development for SLT, Curriculum Leads and those without a TLR that still lead on a subject area. We completed the majority of subjects and staff: 
[image: ]Unfortunately, we were not able to complete the remaining lessons due to school closure on Monday 23rd 2020 – but I hope this reinforces the drive, pace and commitment staff had on improving our practice in addressing the RAP 2020 and maintaining the high expectations around Teaching and Learning. Leaders will utilise these observations to support the conversations with staff upon our return. Below is the protocol that SLT were following for those pending discussions: 
Professional Development
SLT continue to review the Teaching, Learning and Assessment Timetable 2019-20 which provides clear focus during each ½ term what we are looking for as well how the evidence will be collected (including work scrutiny). This will enable leaders to ascertain whether the implementation across the curriculum are aligned to school’s intent.   
During this time there was clear guidance from the NAHT General Secretary indicating that staff shouldn’t be directed to complete any professional development as not to add excessive pressure on staff. Links were shared with staff with an opt in approach to any training and development: 
· ACE Training
· Loss and Bereavement 
· Trauma 
Behaviours and Attitudes at Elmwood School: 
Martin Hawkes has completed detailed analysis of bullying incidents, racist incidents, exclusions and attendance (supported by Lee Cross and James Hawkins). 
It is important to note that the data sets that have been presented within this document are up to Spring Term Two 2020. Summer Term 2020 has not been included because of to the school closure at the end of Spring Term Two due to the COVID 19 pandemic. 
Bullying Incidents
The data set has been organised into two separate comparisons. Firstly, a snapshot across the academic year 2019-2020. Secondly a comparison of Spring Term One and Spring Term Two 2020. These enables us to see longer term impact measures as well as sequential progress. As a note, I was unable to compare Spring Term Two 2019 to 2020 due to the previous Headteacher’s Summer Report 2019 being retracted by governors. 
[bookmark: _GoBack]Firstly, if we look over the entire academic year we can see that during Autumn Term Two and Spring Term One 2020 there was a spike in behaviour incidents within the school. As addressed previously within the governors’ report, I suggested that this may have been due to a more robust nature in recording using CPOMs and enabled us to put interventions in place to support the victims and perpetrators. We can also observe that there has been a significant reduction in bullying incidents in Spring Term Two, which we will deep dive into. 
	
	Autumn Term One 2019
	Autumn Term Two 2020
	Spring  Term One 2020
	Spring  Term Two 2020

	Bullying Incidents  
	17
	38
	30
	16

	Number of Bullying Perpetrators 
	Not recorded
on cpoms
	13
	16
	7

	Number of Bullying Victims
	Not recorded on cpoms
	10
	15
	6



A focus on Spring Term One 2020, we can see that there were 16 perpetrators out of 30 incidents. It is noticeable that there were 2 perpetrators within Transition Base, 4 perpetrators within Pathways Base and 10 perpetrators within Nurture Base. Of the 30 incidents, 2 pupils within Nurture Base were identified as perpetrators for 15 or 50% of all incidents. As mentioned in the previous report, the following interventions were used to address the 2 perpetrators within Spring Term Two 2020;
1) Emotion Coaching focused approach within Nurture Base. 

How: 

· Emotion coaching training to focus on strategies to support both the victim and perpetrator. 
· Support staff within 7a asked to support both perpetrators to label how they feel. Research suggest that if we name an emotion, we can tame it. 
· Emotion wheel for victims within 7a to support them to label how they feel.
· Staff to model how they feel in front of the children to create an environment to support use of emotion language
Impact:
· A decrease in the level of incidents recorded from 2 perpetrators within the group from 15 to 7.
· Support staff perceptions of an improvement in the perpetrators ability to label emotions
· Victims continued use of the emotion wheel to support them during times of stress

2) Conflict resolution. To enable pupils to state 1) a factual statement 2) how the incident makes them feel and 3) an asking statement (essentially asking someone to change their behaviours).
How:
· Staff to model the above approach when addresses verbal bullying towards others within nurture.
· SLT conducted a conflict resolution with pupils in 8a to support them to solve their differences
· Staff to lead with statements like “how do you think that makes them feel when you say that” rather than “you’ve lost positive mouth”. This enabled staff to address conflict within the moment and solve conflict to move forward. 
Impact:
· Post conflict resolution meeting with pupils from year 8 there were no subsequent incidents of bulling between the pupils
· Through use of a conflict script in the moment, it was noted that pupils were able to empathise with others more effectively (staff perceptions)
	
	Spring  Term One 2020
	Spring Term Two  2020
	+ / - sway 

	Bullying Incidents  
	30
	16
	-14

	Number of Bullying Perpetrators 
	16
	7
	-9

	Number of Bullying Victims 
	15
	6
	-9



Finally, if we now look at a deep dive into Spring Term Two 2020, there were 16 incidents with 7 perpetrators and 6 victims. All victims were based within the Nurture Base. Of the 16 incidents, 95% of these occurred within Nurture base. If we compare this to Spring Term One 2020, we know that there was a specific 1 to 1 intervention within one year 9 group which since implementing has seen a continual improvement in the behaviour and decreased bullying within the group/base. There were 0 incidents of bullying within transition base during Spring Term Two. 
As a school we continue to make good progress in how we support the victims and perpetrators of bullying. Through this continued work to support these two groups we are seeing a reduction in the amount of bullying incidents there have been within the school. We will need to continue to provide CPD for staff so that staff are upskilled to use conflict resolution and emotion coaching to reduce bullying incidents. 
Racist Incidents
As a school we work consistently hard to challenge any form of discrimination towards another member of our school community. Racist incidents remain consistently low within the school since the start of the academic year. Spring Term Two 2020 saw a reduction in racist incidents in which 0 racist incidents were reported. 
	
	Autumn Term One 2019 
	Autumn Term Two 2019
	Spring Term One 2020
	Spring Term Two 2020

	Racist Incidents 
	2
	2
	2
	0



Exclusions 
Since the start of the Autumn Term 2019 there has been the following: 
	Term
	Total number of exclusions
	Number of pupils excluded 
	Total days lost 

	Autumn Term One 2019
	12
	8 (11%)
	19.5

	Autumn Term Two 2019
	3
	3 (4%) 
	3

	Spring Term One 
2020 
	3
	3 (4%)
	6

	Spring Term Two 
2020
	2
	2 (3%) 
	2



You can see from Autumn Term One 2019 that there were 12 exclusions with a total of 19.5 days lost. A reduction in exclusions can be seen in Autumn Term Two and Spring Term One 2020 whereby total number of exclusions was totalled at 3. If we now at Spring Term Two 2020, we can see that there has been a further reduction in exclusions at 2 with 2 days lost. This is a significant reduction since the beginning of the academic year and from half term to half term. If we then look at the pupils who had an exclusion in Spring Term One 2020, we can note that there were no reoffenders in Spring Term Two 2020. We can see from the comparison of the two Spring Terms, that there has been a significant drop in the exclusions, total number of pupils and total days lost. 
	
	Total number of exclusions 
	Total number of pupils excluded
	Total days lost 

	Spring Term Two 2019
	7
	5 (6%)
	12.5

	Spring Term Two 2020
	2
	2 (3%) 
	2

	Sway +/-
	-5
	-3
	-10.5



Exclusions were a big priority for the school after Autumn Term One which saw an increase in exclusions from the previous academic year. Since Autumn Term One 2019 there has been a big commitment from SLT and the staff team to address exclusions and look at ways to reduce. We have done the following to address this:

· Reflective sessions to address challenging behaviour
· 1 to 1 timetable extraction out of class
· Additional staff to support in class 
· Poor behaviour reflected in learning points and addressed within group discussion or reparation on Fridays afternoons
· Whole school staff use of the emotion coaching model
· Conflict resolutions 
Use of Force / Physical Interventions
The following two data sets show a comparison over the academic year and a snapshot Spring Term 2 a year apart. 
	Physical interventions 
	Autumn Term One 2019
	Autumn Term Two
2019
	Spring Term One 2020
	Spring Term Two 2020

	Low Risk
	62
	49
	57
	16

	Medium Risk
	10
	8
	20
	6

	High Risk
	10
	4
	3
	0

	Total 
	82
	61
	80
	22



We can see from the above data set that Spring Term Two showed a decrease in the number of interventions within the school. Low risk interventions decreased by 71% from 57 to 16. Medium risk decreased by 70% and there were 0 high risk physical interventions. As we can see, high risk physical interventions have consistently decreased throughout the year. This is testament to the hard work of the staff team to identify triggers early and use of emotion coaching to diffuse children in times of escalation. Staff have also looks at different ways to support pupils without physically intervening and have been challenged to do this through use of the new IBP which has a focus on stress responses. 
	Physical interventions 
	Spring Term Two 2019
	Spring Term Two 2020
	+ / - sway

	Low Risk
	22
	16
	-4

	Medium Risk
	6
	6
	0

	High Risk
	8
	0
	-8

	Total 
	36
	22
	-14



If we were to look at a comparison between two identical Spring Term Two’s across a span of a year. We can see that there has been a decrease on the same reference point as in Spring Term Two 2019, but what is relevant is the reduced number of interventions within the High Risk category and the lower number of interventions in the Low Risk Category. This suggests that staff are being able to intervene at trigger point more effectively and support pupils for less time within a physical intervention. This also is supported by the observations during that time by SLT where low level behaviours were challenged preventing further escalation.  

We identified within the Spring Term report that there was an increase in the amount of physical interventions used to support pupils within one tutor group (7a) The following interventions were put in place to attempt to reduce risk and restraint;
· Change of timetable at lunch. Pupils will have playtime and then reading meaning that they have a low arousal activity before Period 4. 
· Change in activities at lunchtime. Pupils within the group are split within two activities and participate indoors rather than outdoor activities, again a means of reducing arousal levels.  
· 1 pupil to have their social times in another learning base to support the whole group during unstructured times through the day. 
· Reflective sessions to look at how we could support the pupils further without using physical intervention. 

Impact:
· During Spring Term One 2020 there were 12 physical interventions for 2 pupils in nurture base. when comparing this to Spring Term Two, there were 6 physical interventions for the same 2 pupils in nurture base. this shows that the interventions that were put in place decreased by 50%.
Behaviour expectations 
Within the 2019-2020 academic year we can see that the school maintains ‘good’ behaviour with elements of outstanding within particular tutor’s groups and bases. HT4 has seen a mixed outcome in terms of behaviour expectations. Due to the COVID 19 pandemic we saw a drop in attendance during the weeks up to school closure this had an impact upon behaviour expectations percentages during HT4. As such, you can see a slight drop in percentage across the entire school population. Specifically, if we look at 7b, 10a and 11, there was significant absences within those groups in HT4. Due to the rapid response to COVID 19 from the SLT in identifying pupils who are in the vulnerable category, most pupils from within these groups were asked to self-isolate early on during HT4. This could explain the satisfactory behaviour within 3 groups.  
[image: ]

If we then look at Spring Term One 2020 we can see that there was a continual improvement in behaviour expectations within Transition Base, providing impact that the interventions were positive and sustainable in improving behaviour. In addition to this 7 of the 11 (64%) tutor groups made improvements in their behaviour over the Spring Term. These were the judgments in Spring Term One 2020. 
· Nurture Base: 71% (Good Behaviour Judgement).
· Transition Base: 89% (Outstanding Behaviour Judgement) 
· Pathways Base: 75% (Good Behaviour Judgement). 
· This means that the cumulative behaviour judgement across the school is 76% (Good Behaviour Judgement, 4 % off a judgement of Outstanding).

If we then make a comparison at Spring Term Two 2020 we can that there has been a drop in behaviour expectations. As explained above this could be due to the COVID 19 pandemic with significant authorised absences in the school population. The judgements for Spring Term Two 2020 are shown below.
· Nurture base: 66% (Good Behaviour Judgement)
· Transition base: 81% (Outstanding Behaviour Judgement)
· Pathways base: 64% (Good Behaviour Judgement).
· This means that the cumulative behaviour judgement across the school is 69%

Emotion Coaching group supervision 
Since the beginning of the academic year, a small selection of key staff (staff who work with our most challenging pupils within the school) were given the opportunity to attend group supervision sessions by our EP, Dr Victoria Norman. Dr Victoria Norman was commissioned to provide 6 clinical supervision sessions through the academic year 2019-2020. These sessions gave staff the opportunities to discuss issues and uses around emotion coaching. Due to school closure during COVID 19 outbreak, 3 of these sessions were completed within the academic year. The report has utilised data which has been compiled through use of Google Forms with all 6 of the participants completing with their comments. This report can be provided upon request. 
As shown within this report there were benefits and areas of development in terms of undertaking group supervision in the future. There is very good evidence to suggest that the group supervisions were beneficial to staff and considering that 3/6 sessions were completed this is a successful outcome. We would hope that from attending the sessions staff would feel more supported when using emotion coaching within the school and would intern support pupils during those emotion moments. There is also evidence to suggest that changes would be needed to be made to ensure that the sessions are purposeful if commissioned again in the future. In summary the evidence states that; 
	Strengths 
	Areas for Development 

	· Staff developed confidence in developing their use of emotion coaching.
· Gave staff a forum to express their difficulties and solve problems together.
· Developed a group mind of ‘it’s okay not to have an answer to a problem the most important part of emotion coaching is to listen and empathise’. 

	· Staff would prefer an opportunity to speak 1 to 1 as time within the group sessions was limited and would feel more confident to discuss issues. 
· Make the sessions more practical lead with scenarios which can be supported by the EP



The emotion coaching model is still within its infancy within the school and we hope through the ongoing support through Victoria Norman and supervisions that staff feel more confident in use of the Emotion coaching model. In turn we would hope through upskilling staff that, pupils would then be able to manage emotions better and have a positive effect on behaviour. Updates will be provided within the next academic year on this, which is something to look forward to. 
Modified Timetable:
There is nothing to report within the period 2/3/20 – 23/3/20 
Attendance
	Pupils on Roll
	Overall Attendance 
	Authorised Absence
	Unauthorised Absence 

	70
	89.11%
	4.45%
	6.45%



	
	Spring Term One 2018/2019
	Spring Term One   2019/2020
	+ / - sway 

	Overall Attendance 
	87.48%
	90.22%
	+ 2.74

	Authorised Absence
	6.02%
	3.97%
	- 2.05

	Unauthorised Absence  
	6.50%
	5.81%
	- 0.69

	Persistent Absentees (those pupils with 90% or below) 
	22 Pupils 
	16 Pupils 
	- 6 Pupils 


Spring Term Two (partial comparison due to school closure – COVID -19)
	
	Spring Term Two 2018/2019
Up to 23/03/2019
	Spring Term Two 2019/2020
Up to 23/03/2020
	+ / - sway 

	Overall Attendance 
	86.88%
	90.91%
	+ 4.03

	Authorised Absence
	7.36%
	3.76%
	- 3.6

	Unauthorised Absence
	5.76%
	5.34%
	- 0.42

	Persistent Absentees (those pupils with 90% or below) 
	22 Pupils
	15 Pupils
	- 7 Pupils 



The attendance picture for Elmwood was looking extremely pleasing and we were on track to close the academic year at 90%. Looking at the DfE attendance data for Elmwood this would be the best attendance figure in its history and would place us competitively within the two other SEMH’s schools we compare with (using DfE external data). I am still confident that regardless of the review and implantation of the attendance codes our attendance will be the best it has ever been. 
The improvement in overall attendance and reduction in unauthorised absence is demonstrating the robust attendance monitoring tracker and the collaboration with the EWO. Since September 2019, the EWO’s capacity has been increased, which allows for greater interventions and a more proactive approach to improving pupil attendance. We have secured the following interventions (Spring Term up to 23/03/2020) 
	Home Visits 
	Multi Agency Meeting
	Emails to other agencies
	Telephone Calls
	Warning Letter
	Attendance Panel 

	24
	2
	8
	30
	4
	1






Since Spring Term One, there has been a one pupil decrease in Persistent Absentee. This can be attributed to working alongside the EWO in a more fluid and reactive capacity. This includes weekly reviews, as well as daily communication when pupils are absent, enabling the EWO to make contact with the pupils’ parents/carers, identifying barriers to attendance and resolving these issues quickly. In addition, the robust monitoring document allows us to identify and monitor specific pupils that fall within the Persistent Absentee bracket.
There are currently two school refusers:
Pupil 1: After intensive EWO involvement, pupil meetings, parent meetings, home visits, attempted reduced timetable and attendance panel which resulted in a six-week monitoring period, no improvement was made in the pupil’s attendance. School and the EWO made a joint decision to proceed with legal action. However, following an appeal from the pupil’s parents, legal action was withdrawn by Walsall Magistrates’ Court due to current family circumstances and the existing involvement of social care. 
Pupil 2: After a meeting with the pupil’s parent, CAMHS doctor and nurse, Head of School and Family Welfare Officer we identified barriers to attendance and ways of moving forward. After a medication change and a monitoring period the pupil is now ready to start home tuition which will go ahead once the current COVID-19 situation allows. 
Safe and Well checks are carried out within every ten school days to both pupils’ family homes. 
Systematic monitoring and regular interventions have had and continue to have a positive impact on pupil attendance. Compared to Spring Two half term in the last academic year, there has been a 4.03% increase in overall pupil attendance and a continued reduction in persistent absentees.  
I would like to acknowledge the work of James Hawkins and Julie Lewis in achieving this fantastic outcome and I know that they have continued to work hard to discuss next year’s cohort who have had negative experiences regarding EWO and poor school attendance. I am confident that their approach and measures will build upon these successes (regardless of COVID-19). 
Quality of Personal Development at Elmwood School:
Virtual Elmwood School Website [footnoteRef:4]  [4:  https://sites.google.com/view/virtualelmwoodschool/home] 

The creation of the above has been paramount in addressing a well-balanced curriculum during these times as we were aware that the open access to a twitter account / YouTube account would increase the vulnerability of our pupils around inappropriate use of social media so Martin Hawkes created the platform where pupils could feel a part of the wider community, developing a strength of character and resilience. The daily challenges also enabled staff and pupils top showcase their talents and interest (across a variety of media). Some pupils excelled and shared their egg’s on toast challenge, art project, to name a few. Upon returning to school the curriculum has a focussed slot of news and events and we have been using the Votes for Schools[footnoteRef:5] platform during the Summer Term as a trial of strengthening the thematic curriculum and provide greater opportunities to discuss and debate pertinent issues nationally and at a local level.   [5:  https://www.votesforschools.com/] 

PSHEE
The review of the PSHEe curriculum has been maintained and we will be continuing with embedding the programme in 20-21 (and will be an essential component to the RESET and RECOVERY curriculum moving forward. 
Careers and Advice Guidance 
I can confirm that all Year 11’s have a named provision for Post-16 (I am awaiting for their EHCP’s to be sent over). This is a fantastic achievement by all parts as there were some extremely complex pupils. The following provisions have been used for this cohort: 
Walsall College; Elite Training Ltd; Juniper Training; NOVA Training; British Army; Wolverhampton College; Rodbaston College and Sandwell College. This is the largest cross section of providers we have used, so will add additional pressure on Bev Bailey next year regarding initial visits. 
During our safe and well visits we have been able to discuss the potential impacts of COVID-19 on Modern Britain and how this will affect them in the first instance (returning back to school, and the new social distancing measures and the wearing of medical snoods). This was completed through induction meetings so pupils can understand the implications from not adhering to the school’s and Government’s expectations and being tolerant and respectful of our feelings and thoughts during these times. 
Quality of leadership and management of Elmwood School: 
COVID-19 
As you are aware the school has been closed since Monday 23rd March 2020 during this time there have been many updates / reviews of risk assessments trying to mitigate the balance of risk between attending school and contracting COVID-19 (or preventing its spread). The Chair and Vice Chair of Governors have been present for meetings where it was felt essential they had an overview and contribution to the decisions being presented by leaders – this was extremely useful and important to show that audit of decision making during this extremely stressful situation. 
There have been many documents that showcase this process but I feel it’s important to share some salient milestones:   
· FSM Vouchers (Walsall LA – Voucher Shop) due to the issues with Edenred, this commenced w/b 20th April 2020 (including Easter and May ½ term). Prior to this Senior Leaders distributed packed lunches 3 times a week making sure that no pupil was without food. 
· Staff rota was established following school closure 31st March – 12th June. This was only utilised if greater capacity was required to complete safe and well visits. 
· COVID-19 Safeguarding risk assessment completed March – June identifying pupils level of risk (safeguarding concerns) and the appropriate measures to support and mitigate. The minimum expectation was that a pupil was physically seen every 10 days in addition to e-mail / Marvellous Me contact. 
· EHCP risk assessments to look at whether the objectives within the plan could be delivered within the family home – where this wasn’t the case measures were either put in place to support or acknowledged that they couldn’t be provided. This was shared and agreed by the LA. 
· Parental request audit and return to school and induction interviews (May – June) to see if all parties believed that the control measures reduced the risk – whilst addressing their child’s SEMH needs. 
· Weekly attendance and safe and well returns to the LA sharing the journey. The feedback from the LA was positive on the amount of detail within the weekly report (telling a real story for the pupils). 
· Post COVID-19 RESET Planning Tool (May 2020) completed in collaboration with SLT and Chair of Governor aligning to the initial piece of work by Professor Duncan Shaw, Manchester exploring the following questions: 
· Research and good practice
· Social, emotional aspects of well being and learning.
· Dealing with team and staff fatigue
· Capacity within the system.
· Developing the curriculum
· Transitioning year groups
· Supporting SEND across the borough
· Practical organisation
· Strategic Risk Assessment completed in collaboration with SLT and the Chair of Governors and counter signed by the LA (May 2020). 
· Operational Risk Assessment completed in collaboration with SLT, Unions and staff (June 2020). 
· Staff training (12th June 2020) to run through the operational aspects of the typical school day. 
As I am sure you can appreciate the above is a snap shot of the daily changes / additions required in responding to such a challenging time. 
Staff Well-being
Staff completed an open and honest task which enabled them to speak about the following:
1. Genuine feelings and concerns you are currently feeling? 
2. What would help you during these times (especially as we move to school opening)? 
These questions were answered with honesty and careful consideration which, not only supported the school’s plan regarding a phased re-opening, but also the SEMH pathway for staff across the LA. By providing this platform staff were able to address their own mental health and well being during these times. Staff are obviously very anxious during these times and the staff training on the operational risk assessment helped to reduce and reassure the majority of staff there are still pockets of anxiety within learning pods.     
RAP 2020:
Due to the closure the RAP 2020 was reviewed and RAG rated based on the work completed in Spring Term 1 – the impact of such was small due to the length of time leaders were working on this. This therefore hasn’t been scrutinised by Scrutiny panel. Objective 2 though will be something that will be part of the school’s COVID-19 18-month Recovery Plan and essential in supporting staff and pupils alike. 
1. The Quality of Education to be at least good. 
2. To develop a more Trauma Informed Approach (TIA) to manage pupils and staff’s behaviours and attitudes. 
3. To signpost the importance of “cultural capital” in developing Elmwood learners. 
Values: 
Leaders have demonstrated “The Elmwood Way” and their own personal statements created back in July 2019 during our leadership residential. The thought and compassion demonstrated by leaders during this time has enabled for support and challenge at all levels across the school. Their ability to manage staff’s anxieties as well as providing an educational experience that adds value has been inspiring whilst fully cementing their positions as Senior Leaders across the school. 

MR LEE CROSS
ACTING HEADTEACHER





KS4 pupils working at least at expected progress

English 	Maths	Science 	83	96	79	


KS3 pupils working at least at expected progress

English 	Maths	Science 	75	91	93	
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